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This inspection was carried out  by  three  of  Her  Majesty’s  Inspectors  and  one 
additional inspector in accordance with the ITE Inspection Handbook. This 
handbook sets out the statutory basis and framework for initial teacher 
education (ITE) inspections in England from January 2013. 
 
The inspection draws upon evidence from within the ITE partnership to make 
judgements against all parts of the evaluation schedule. Inspectors focused 
on the overall effectiveness of the ITE partnership in securing high-quality 
outcomes for trainees.   
 
 
Inspection judgements  
Key to judgements: Grade 1 is outstanding; grade 2 is good; grade 3 is requires 
improvement; grade 4 is inadequate 
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The employment-based route 
 
Information about this ITE partnership 

 The Suffolk and Norfolk ITT (SNITT) graduate teacher programme 
(GTP) partnership includes primary and secondary schools across Suffolk 
and Norfolk. It is supported by both local authorities. 

 The partnership offers an employment-based route that trains primary 
and secondary school teachers. Primary teachers are trained to teach 
either in Early Years and Key Stage 1 or Key Stages 1 and 2. At the time 
of the inspection, there were 40 primary trainees in total on the course. 
Secondary teachers are trained across a wide range of subjects, sixteen 
in the year of the inspection. The trainees teach in an age range based 
on the nature of their subject and a careful evaluation of their 
knowledge and skills: 11-16, 11-18 or 14-19. At the time of the 
inspection, there were 48 secondary trainees on the course. 

 Throughout the training, all trainees spend one day each week on core 
training. This is phase specific and includes both generic and subject-
specific sessions. All spend time in a second school; usually six weeks, 
although there is some flexibility to take account of individual needs. 
Many trainees also spend time in other schools and settings, such as in 
special schools. 

 The partnership is heavily involved in School Direct and is taking a 
strategic lead with schools in the further development of this route into 
teaching across the region. 

 The partnership has close connections with both the Suffolk and Norfolk 
Primary SCITT and the Suffolk and Norfolk Secondary SCITT, although 
all three are separately accredited providers. The inspections of all three 
providers took place at the same time and were coordinated. 

 
Information about the employment-based ITE inspection 

 Inspectors observed fourteen lessons taught by trainees: four in primary 
and ten in secondary schools; all observations were undertaken with the 
trainee’s  school-based mentor. Inspectors also observed the feedback 
given by mentors and conducted separate interviews with the trainee 
and the mentor concerned. In some cases, interviews with headteachers 
and/or professional tutors were carried out. Inspectors also interviewed 
a further fourteen trainees, individually or in small groups, and 
interviewed two newly-qualified teachers (NQTs) from the previous 
cohort. Inspectors looked at a wide range of documented evidence, 
including that on the partnership’s  web-based virtual learning 
environment, and including  trainees’  teaching  files  and  progress  records, 
analysis of evaluations and quality assurance checks. 
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 Because the trainees were in schools at the time of the inspection, it 
was not possible to observe any central core training. However, the 
provider’s  analysis  of  trainees’  evaluations  of  these  sessions  was  
scrutinised. 

 Inspectors took account of the 22 responses from primary trainees and 
27 from secondary trainees to the online questionnaire. 

 In-depth, thematic inspections were undertaken in secondary history 
and modern foreign languages and in primary mathematics. Greater 
breadth of evidence was gathered from the other secondary subjects 
offered by the provider. 

 
Inspection team 

James Sage HMI Lead inspector 
Sheena Macdonald HMI Assistant lead inspector 
Daniel Burton HMI Team inspector (history) 
Jo Peach, additional inspector Team inspector (modern foreign 

languages) 
 
 
Overall Effectiveness                                               Grade: 2 
 
The key strengths of the employment-based partnership are: 

 the very high proportion of trainees who secure teaching posts, many in 
schools in the region, meeting local and regional needs well 

 the rapid improvements in the quality of the provision as a result of 
strong leadership and management 

 the impact of the quality assurance team in raising the quality of the 
training  

 the high quality of much of the primary and secondary core training, the 
effective integration of theory and practice to  deepen  trainees’  
pedagogical understanding and  the  impact  on  trainees’  teaching 

 the high quality primary training in early reading and mathematics, 
supported well by schools to ensure that trainees are highly confident 
and competent in these aspects of their teaching 

 trainees’  confidence  and  authority  in  the  classroom  and  the  way  in  which  
their  teaching  promotes  pupils  and  students’  good  behaviour  and  
attitudes to learning 

 trainees’  professionalism and enthusiasm for teaching. 
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What does the employment-based partnership need to do to 
improve further? 

The partnership should: 

 clarify the relationship between the process for monitoring trainees’  
progress, and setting developmental targets, and the final assessment of 
their  teaching  against  the  Teachers’  Standards at the end of the course 

 use the existing good monitoring procedures to ensure that all trainees 
make progress to become the best teachers they can by the end of the 
course 

 following  observations  of  trainees’  lessons, ensure that the initial 
judgements about the quality of their teaching emphasise the progress 
made by the learners. 
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Inspection Judgements 
 
The outcomes for trainees are good 

1. The SNITT GTP Partnership recruits primary and secondary trainees with 
the potential to become at least good teachers. The age range each 
trainee is trained to teach is carefully selected in the early stages of the 
course: 11-16 or 11-18 (or 14-19 for some subjects) for secondary; 
Early Years/Key Stage 1 or Key Stages 1/2 for primary. This is based 
well on the trainees’ subject knowledge, analysis of their prior 
experiences and the outcomes of the selection process; it is reviewed 
frequently and adjusted when appropriate. 

 
2. Most trainees make good progress and become at least good teachers 

by the end of the training. All meet the Teachers’  Standards and exceed 
them in at least some areas. Some trainees have characteristics of 
outstanding teachers. A very small number, usually no more than one or 
two, are not consistently good in all aspects of their teaching by the end 
of the training; these tend to be in shortage secondary subjects and 
show clear potential to become good teachers within the early years of 
their teaching careers. The proportion teaching at a high level has risen 
each year for three years, and looks set to rise again this year. There 
are no significant differences in the achievement of different groups of 
trainees, either across or within the primary and secondary cohorts. 
However, not enough trainees teach,  or  meet  the  Teachers’  Standards, 
at an outstanding level by the end of the training to judge the outcomes 
for trainees overall to be outstanding. 

 
3. The provision meets the needs of schools in the region very well. Almost 

all trainees successfully complete the course and the overwhelming 
majority secure teaching posts, many in partnership schools or 
elsewhere in the region. The trainees are highly regarded by 
headteachers. The very high successful completion and employment 
rates have been sustained at this level over at least three years and are 
set to be maintained this year. For the small number of trainees who 
leave during the year, there are no implications for selection, the quality 
of the training or the support given to the trainees. In some years, one 
or two trainees defer their completion of the training; some return to 
complete successfully. 

 
4. Primary and secondary trainees are confident practitioners with authority 

and presence in the classroom. Their lively and engaging teaching 
promotes  pupils’ and  students’  good behaviour and attitudes to learning. 
They also use very effective strategies to deal with off-task or disruptive 
behaviour, although these incidents are rare. They use a good range of 
teaching approaches to  gain  pupils’  and  students’  interest  and  to  
develop their understanding and skills. They have at least good subject 
knowledge which they use well in planning lessons and learning 



 

7 
 
 

activities. Their professional attitudes and behaviour, and enthusiasm for 
teaching, are highly regarded in their schools. Secondary trainees show 
a passion for their subject and are very thoughtful about its place in the 
curriculum. They have good ideas about how to teach and interest 
students in their subject. Primary trainees promote  pupils’  enthusiasm 
and curiosity well; they also deploy other adults well in supporting 
pupils’  learning. Their knowledge of the teaching of early reading, 
systematic synthetic phonics and mathematics is strong, with schools 
supporting the high quality central training well. 

 
5. Trainees are less secure in their use of questioning. All use questioning 

as a teaching technique, but it is not always used well to engage all 
learners, to probe understanding or to develop deeper thinking, or to 
monitor learners’  progress carefully. Little use is made of inviting other 
pupils or students to develop answers further or to provide alternative 
views to stimulate discussion and debate. Trainees do not initially 
evaluate  learners’  progress  and  achievement  to  evaluate  the  quality  of 
their own teaching. This is not always modelled well for them by school-
based mentors in de-briefing following observations of their teaching. 
Trainees’  planning  always  includes  some  differentiation  of  the  learning  
objectives. It also includes notes about individual pupils or students. 
However, these are often not linked. For example, where objectives are 
matched to all/most/some pupils or students there is no clarity or 
information  about  who  the  ‘some’  might  be  or  about  those  who  are  not  
in  the  ‘most’  group. 

 
6. All trainees consider the use of information and communications 

technology carefully alongside other teaching approaches. They use 
modern  technologies  well  in  their  own  teaching  and  in  developing  pupils’  
and  students’  skills.  One  good  example was a secondary  drama  trainee’s  
use of video of a group of  students’  performance  to  enhance  self-
evaluation and further development. Trainees are as well prepared as 
they can be for teaching pupils and students with disabilities and those 
with special educational needs given the complexity of this area. Good 
core training is enhanced, where possible, by first-hand experience 
and/or careful use of special schools within the region. There is 
significant variation in how much first-hand experience trainees have of 
teaching pupils and students from a diverse range of backgrounds and 
those who either do not speak English as their first language or have 
limited English. Primary trainees tend to be better prepared for this than 
secondary trainees. The highly valued core training makes extensive use 
of ‘what  if …’  scenarios  to  develop  trainees’  thinking,  but  this  is  rarely  
used by school-based mentors following lesson observations to give 
more  relevance  and  ‘immediacy’. 

 
7. Secondary trainees understand the importance of all teachers helping to 

develop  students’  reading, writing, communication and mathematical 
skills and of how these can be barriers to learning for some students. 
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They include these skills in their planning and have some strategies to 
develop them through their subject teaching. While schools support 
them in applying their ideas, building on the core training, the success of 
this depends on the practice within the school, which is variable. 

 
The quality of training across the partnership is good 

8. The quality of training in both the primary and secondary phases is good 
overall, with some very strong features. The training ensures that all 
trainees make progress; most make good progress, but some could 
make even more to become the best teachers they could be by the end 
of the course. This prevents the training from being judged to be 
outstanding. 

 
9. Schools provide trainees with good support and lots of practical 

guidance and advice about how to teach pupils or students in the age 
range,  phase  and/or  subject.  Some  ‘adjustments’  have to be made to 
ensure that all trainees are in schools matched well to their needs or to 
provide the complementary experiences required. These are always 
resolved to the trainees’  satisfaction, although occasionally this does 
inhibit the trainee’s  progress  for  a  short  period. The amount of time that 
that trainees spend in schools makes them highly confident and 
competent classroom practitioners, but this is combined well with 
extensive, highly-valued core training to give a greater depth of 
understanding. Trainees are given a good breadth of experience across 
the full age range relevant for them and of different types of learner, 
and good breadth of teaching in secondary subjects. 

 
10. The core training combines theory and practice well: there is a good 

treatment of underpinning understanding about how learning takes 
place and other key issues. Trainees are constantly expected to think 
about how to apply what they learn to their teaching. This is supported 
well by carefully considered, demanding and highly appropriate 
assignments; the impact of the training is clear  in  trainees’  reflective  
journals. Important themes permeate the training so that a well-planned 
and progressive approach is taken to key aspects of teaching, such as 
planning, matching teaching to a range of learners needs, and 
monitoring  learners’  progress  and  assessment.  The primary and 
secondary training on promoting good, and managing poor, behaviour is 
highly effective and has a  major  impact  on  trainees’  practice. Primary 
and secondary trainees value highly subject-specific sessions. These 
sessions continue the combination of theory and practice, with good 
guidance on ways of teaching the subject. The high-quality primary 
sessions on early reading and phonics and on primary mathematics are 
extremely  successful,  as  demonstrated  by  the  impact  on  trainees’  
understanding and skills in these areas. Both have moved from being 
weaker aspects of the provision to clear strengths. In both cases, the 
high quality core training is supported well in schools. 
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11. The weekly file checks undertaken by the quality assurance team have 

had  a  significant  impact  on  raising  trainees’  achievement.  These entail 
not just checking that all trainees receive their entitlements, but also the 
quality of feedback and targets. These checks also focus well on 
different aspects at different stages in the course; for example, early 
checks  look  at  trainees’  lesson  planning.  SNITT (senior) mentors make 
at least six visits to trainees in their schools and undertake joint 
observations with the school-based mentor to ensure consistency as well 
as providing high quality support for the trainees, building on the core 
training well. The quality of the work of the SNITT mentors is also 
checked  systematically  by  the  provider’s  quality  assurance team, as well 
as by the external assessor. 

 
12. While there is still variation in practice, the documentation makes clear 

to mentors the need to differentiate between setting trainees tasks to 
find out about aspects of their work and the school and setting 
developmental targets to improve their teaching. Similarly, mentor 
guidance usefully makes clear that the weekly meetings with trainees 
should discuss short-term feedback and responses based on 
observations of their teaching, discuss the on-going development of 
trainees’  understanding  of  how  to  teach  their  subject  or  aspects  of  
primary teaching, and monitor the trainee’s longer-term developmental 
targets. This has led to improvements in the quality of target setting, 
but there is still some way to go to make this of consistently high quality 
for secondary trainees. Some secondary mentors do not always support 
trainees in transferring what they learn from the core training to their 
teaching, believing that trainees should do this for themselves – some 
need this support. 

 
13. All of the lessons observed by inspectors were undertaken with the 

school mentor and followed by the inspector observing the de-briefing 
session led by the mentor. In almost every case, these focused on the 
performance of the trainee with no initial evaluation of the quality of the 
learning and the progress made by the pupils or students. While these 
aspects are much better considered in written records, and SNITT 
mentors do it well, this does not model good practice for the trainees. 
The provider has developed an excellent set of strategies to be used by 
mentors and trainees to do this better, but this is yet to have the full 
impact intended. Additionally, secondary mentors tend to focus more on 
the  minutiae  of  the  Teachers’  Standards  than on giving a more holistic 
overview of the quality of the teaching and the progress made by the 
trainee. 

 
14. The provider  has  a  very  good  process  for  monitoring  trainees’  progress  

against a set of graded descriptors and using these to set developmental 
targets. The system is used well by both mentors and trainees and has 
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improved the consistency and raised the quality in both aspects: 
monitoring progress and setting targets. The descriptors are closely 
matched  to  the  Teachers’  Standards.  There  are  well-staged assessment 
points throughout the course. The first assessment in the autumn gives 
some idea of individual expectations and the training is matched well to 
individual needs, although more could be done to monitor trainees 
against these individual expectations throughout the course. The 
descriptors are also used to assess the quality of trainees’ teaching and 
achievement of the Standards at the end of the course. There is a 
mismatch  between  the  developmental  descriptions  and  judging  trainees’  
teaching above the minimum level described in the Standards. This 
confusion leads to some trainees and mentors having an over-generous 
view  of  the  quality  of  trainees’  teaching.  This  has  inhibited  a  small  
number of trainees from making progress to become the best teachers 
they could be. 

 
15. The provider responded quickly to the feedback in the survey of newly 

qualified teachers about  trainees’  confidence  to  teach  early  reading  and  
phonics; as a result, the quality of the training in this aspect is much 
improved. There is a comprehensive programme of training, reflection, 
observations of varied and effective teaching and valuable feedback on 
trainees’  own  planning  and  teaching.  Trainees’  confidence,  teaching  
ability and subject knowledge are very carefully tracked and analysed 
and additional support and training are provided where necessary. This 
means that trainees are confident in their understanding of, and in their 
ability to teach using, phonics, while fostering a love of reading and 
providing classrooms which are rich in language. School mentors agree 
that this aspect of the core training is very strong and, along with 
school-based training, prepares trainees to become good teachers of 
early reading and literacy. 

 
16. All of the primary trainees spoken to during the inspection were 

extremely positive about the quality of the core training in mathematics. 
Several said that this was a subject they had been nervous about 
teaching, but the training had boosted both their confidence and their 
understanding of mathematics. Training sessions are enjoyable and 
provide a wealth of ideas and strategies which trainees use in their own 
teaching. Mathematics training is similar to the literacy programme in 
that it includes observations of high quality and varied teaching, close 
tracking of subject knowledge, and feedback on a trainee’s  own  
teaching. The quality of this feedback is specific and helpful, although 
the  impact  of  the  training  on  trainees’  teaching  is  not  quite  as  
systematically tracked or analysed as it is in literacy. Mathematics 
lessons observed during the inspection showed that trainees, as well as 
having a good understanding of mathematics, also aim to make the 
subject enjoyable and intriguing for children. In one lesson observed the 
trainee made good links between mathematics and the class topic and, 
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in another, the trainee made excellent use of laptops and popular 
culture to help the children explore probability using a game based on a 
familiar television programme. 

 
17. Secondary history trainees are very skilled in teaching lessons which 

promote students’  skills  of  history  enquiry.  They  are  well  qualified  and  
most have valuable prior experience of working with young people. They 
use this experience well, particularly in building extremely positive and 
productive working relationships with the students they teach. Trainees 
are highly regarded in their placement schools and quickly come to be 
valued as members of the departments in which they work. There is a 
strong track record of employment in local schools. Trainees teach 
lessons that almost always motivate and inspire students. They have a 
good and sometimes exceptional awareness of individual needs and plan 
carefully to ensure that these are met. Trainees are also very aware of 
their responsibility to promote high standards of literacy. All trainees are 
skilled in creating tasks which develop students’  oracy  skills.  
Occasionally, strategies to develop literacy skills reduce the time given to 
high-quality historical thinking. Trainees are diligent in evaluating their 
practice and reflect carefully on the implications of each aspect of 
training on their own teaching. 

 
18. History trainees benefit from working in good departments and from 

being mentored by teachers whom they perceive to be excellent role 
models. Trainees consistently say that the high quality of their mentors’ 
own teaching inspired them to develop their own practice. Mentors 
evaluate lessons accurately and are skilled in diagnosing the strengths 
and weaknesses of the teaching they observe. The most effective 
mentors use this  analysis  to  formulate  questions  to  probe  the  trainees’  
thinking and to help them identify how their teaching can improve 
further. Occasionally, mentor feedback does not give enough weight to 
the impact of teaching on students’  progress.  Trainees  were  unanimous 
in their praise for the high quality subject-specific training they receive. 
The subject sessions model effective teaching practice, not least 
because they are very well informed by current developments in 
teaching and learning in history. The provider recognises that the 
learning from these sessions needs to be shared more widely with 
mentors to strengthen further the quality of target-setting, particularly in 
formally challenging trainees to develop their skills in teaching key 
historical concepts. 

 
19. The quality of training in secondary modern foreign languages is good 

and trainees become good teachers. Almost all of them are employed by 
local schools and very few drop out during their training. Most trainees 
have extremely good languages skills in at least two languages when 
they are recruited; the very few who are a little rusty are given very 
good support so that they are quickly able to teach both languages 
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effectively. The quality of personal support and guidance on teaching 
techniques given by school mentors is a very strong feature of the 
course and ensures that all trainees make progress. In their teaching, 
trainees are very good at managing the behaviour of the students and 
often use a wide range of resources, including authentic video clips and 
games, to motivate them. They do not always, however, use the foreign 
language as extensively as they could for instructions and comments, 
and they sometimes miss opportunities to allow students to use the 
language themselves or explain how they could improve their 
pronunciation or accuracy. 

 
20. Trainees clearly enjoy teaching their subject and relationships with 

students are good. Lessons are planned well and trainees have made 
good progress in adapting tasks for those who find learning difficult. 
They are less confident in planning work that challenges the most able: 
mentors do not always help trainees to correctly analyse what the 
different groups of students in their classes have learnt. Many trainees 
use information and communication technology extremely well to explain 
new grammar or to teach new vocabulary. Trainees have a satisfactory 
understanding of the work that pupils have done in primary schools and 
the requirements of post-16 qualifications. 

 
The quality of leadership and management across the partnership is 
outstanding 

21. There is a clear trend of improvement in the quality of the provision and 
the outcomes for trainees as a result of the outstanding leadership and 
management. The outstanding capacity to improve noted in the previous 
inspection has had an impact on all aspects of the provision. The 
outcomes for both primary and secondary trainees have improved or 
been sustained at a high level over at least three years and are on track 
to do so again  this  year.  The  quality  of  trainees’  teaching  has  steadily 
improved overall and dramatically at some points as a result of actions 
taken by trainers, such as the introduction of more rigorous and 
systematic weekly file checks. Successful completion and employment 
rates have been sustained at very high levels. The very high 
employment rates, particularly within schools in the partnership, indicate 
that the provider is meeting the needs of primary and secondary schools 
in the region extremely well. The quality of these outcomes also shows 
that recruitment and selection procedures are highly effective in 
ensuring that the most suitable trainees are recruited onto the primary 
and secondary programmes. 

 
22. There is a strong drive to make the provision even better. High 

aspirations and expectations are shared well across the partnership. 
While there are still some aspects of the provision that need to be of a 
consistently higher quality, the provider demonstrates well the capacity 
to secure the further improvements required. The programme leader, 
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senior primary trainer, senior mentors and trainers, and the quality 
assurance team make a very strong and cohesive team with absolute 
clarity about what is working well and what needs to be further 
developed or improved. The appointment of the primary senior trainer 
has had an extremely positive impact on the quality of primary training, 
so that former areas of some concern are now clear strengths. Feedback 
from trainees and from schools is used well to ensure that core training 
improves year on year to meet the needs of both. Many training 
sessions, both generic and subject-specific, are evaluated by trainees as 
being highly effective. The training in promoting good behaviour is one 
good  example,  directly  addressing  trainees’  concerns  in  this  area. The 
involvement of a wider range of settings, such as special schools, and 
visits  to  ‘contrasting  schools’  or  schools  with  greater  diversity  of  learners  
are  also  excellent  responses  to  trainees’  needs. 

 
23. Schools, particularly the lead schools, are an integral part of the 

partnership at all levels and take a lead in many aspects. The provider, 
and the teachers it supplies, is held in very high regard across the 
region. That it manages this so well across two large and largely rural 
counties is testament to the high quality of the leadership. One example 
is the very high attendance of mentors at the provider’s  regular briefing 
meetings. 

 
24. Self-evaluation and improvement planning is based on a very wide range 

of qualitative and quantitative evidence that covers all aspects of the 
partnership. Thorough external evaluation is provided by the external 
assessor and by careful analysis of the outcomes of the survey of newly 
qualified teachers. Senior leaders know what still needs to be improved 
and have set clear priorities for further improvement. Individual and 
groups  of  trainees’  progress  is  monitored  rigorously.  However,  
evaluating  each  trainee’s  progress  against  individual  expectations  does  
not fully inform the self-evaluation process to ensure that every trainee 
progresses to become the best possible teacher they can be by the end 
of the training. 

 
25. Quality assurance and moderation procedures have been strengthened. 

There is rigorous checking of all aspects of provision, such as: selection; 
core training; school placements and the quality of mentoring. Good 
examples of the breadth of the quality assurance procedures are the 
checking of the quality of planned school placements in July to evaluate 
both the quality and capacity of the school to provide the high-quality 
training required and the greater rigour in the weekly quality checks of 
trainees’  files.  The SNITT mentors visits to schools and the checking that 
they themselves are consistent in the high quality of their work are 
further good instances of improved procedures. The external assessor 
usefully visits at least twice each year and observes the teaching of a 
good proportion of trainees. As a result of all of these procedures, those 
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aspects of the provision that inspectors identified as requiring some 
further improvement or greater consistently are known about, and 
actions have been taken and careful checking and support planned to 
make sure it is being applied fully across all of the partnership. While not 
yet fully effective across all of the partnership, rapid progress is clear 
through the minutes of the quality assurance team meeting. 

 
26. The provider has responded well to the recommendations to improve 

key aspects of the training in the previous inspection report. Good 
strategies have been put in place to help focus feedback and target 
setting more on the progress made by learners. While this has had some 
impact, and is being modelled well by senior mentors, there is still more 
to be done. In addition there have been significant improvements to the 
second school placement to provide better breadth and a more 
complementary experience for trainees. 

 
 
Annex: Partnership schools 
 
The following schools were visited to observe teaching: 
 
Primary schools: 

Bawburgh Primary School, Norfolk 
Falcon Primary School, Norfolk 
St  Helen’s  Primary  School,  Suffolk 
The Oaks Primary School, Suffolk 
 
Secondary schools: 

Caister High School, Norfolk 
Bury St Edmunds County Upper School, Suffolk 
Debenham High School, Suffolk 
Flegg High School, Norfolk 
Framingham Earl High School, Norfolk 
Kesgrave High School, Suffolk 
King Edward VI Church of England Voluntary Controlled Upper School, Suffolk 
Notre Dame High School, Norfolk 
Stowmarket High School, Suffolk 
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ITE partnership details 

 
 
 
 

Unique reference number 
Inspection number  
Inspection dates 
Lead inspector 
Type of ITE partnership 
Phases provided 
Date of previous inspection 
Previous inspection report 
 
 
 
Provider address 

70242 
422629 
20–23 May 2013 
James Sage HMI 
EBITT 
Primary and secondary GTP 
10–14 May 2010 
http://www.ofsted.gov.uk/inspection-
reports/find-inspection-
report/provider/ELS/70242  
 
Norwich Professional Development Centre 
Woodside Road 
Norwich 
Norfolk 
NR7 9QL 

http://www.ofsted.gov.uk/inspection-reports/find-inspection-report/provider/ELS/70242
http://www.ofsted.gov.uk/inspection-reports/find-inspection-report/provider/ELS/70242
http://www.ofsted.gov.uk/inspection-reports/find-inspection-report/provider/ELS/70242

